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© Daisuke lzumi 3CF4(2019): https://www.mext.go.jp/content/20191224-mxt_daigakuc02-000003411_6.pdf

Today’s presentation

1) Introduction (My school, My teaching motto, Status quo)

2) Presentation of classroom practices
(1) Purpose of the presentation
(2) Classroom practice
(3) Research results, proposals, etc.

3) Consolidation, Limitations, Future Studies

© Daisuke lzumi
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My teaching motto

[A large amount of inputJ ‘ Appropriate output ]
(% ?;’%’;f;ullaéyéuélg;g’?nig atricles 61 minute speech (AREA, grammar)

O Logical English Reading
(Kawano,2023) Chorus reading
— essay writing

O sentence structure (incl. grammar)
O Enpressions and collocations
O Non-verbal communication

channel DEfi# O Why-Because
O Recognition of sound O Negotiation

(comprehensible pronunciation ) 8.{8|aph°ne
(eg. é’a‘?{c“,“ Qgsfzt'(‘,"‘(’é‘éi’éfggg; O Debating ( at least once a week )
O Leaning current issues
@) F:&ﬁ\raﬁtétructures . 2-3CEEIEDS
mechanism & impact) - corrective feedbacks (on the spot)
O Logical English Reading (Compared to Riddell (2014))
(Kawano,2023)d D memorizing
sentences
© Daisuke lzumi
1) Zoom To support my lessons

2) Teams (F& (My current ICT usage)

3) Language reactor
4) Google drive (document / spreadsheet etc.)

5) ELSA

6) Articles from online newspaper

7) CALL [Computer Assisted Language Learning] ( Listening )

8) Speak & Improve

9) Write & Improve

10)ChatGPT %
11) Grammaly

© Daisuke Izumi
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n

English teachers should aim to develop students'
communication qualities and abilities to accurately
understand 1nformation and 1deas, and to express and
communicate them appropriately, through language
activities in listening, reading, speaking, and writing
in foreign languages, as well as through integrated language
activities that link these activities.

The course of study (2018) presents,

© Daisuke lzumi

n

(2) We should develop the ability for students to
accurately understand the outline, main points, and
details of information and 1deas, as well as the
intentions of speakers and writers, on everyday and
social topics 1n a foreign language, and to use these to
express and communicate them appropriately.

© Daisuke lzumi
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[ Classroom context in Japan ]

(1) 50-minute class, large class size
(2) Use of certified textbooks published in Japan

(3) Adapted to university entrance examinations
(Japanese writing, translation, etc.)

(4) Various students' motivation for learning

N

Does teaching English

without ICT
no longer exist?

ChatGPT, ELSA, DeepL
Write&Improve,
Speak&Improve,

ELSA, B A
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ICTHEES O KR - - S EFR) (MEXT, 2020)
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Teaching English without ICT
no longer exist.

The point is we should consider--:

how ICT can be effectively used to
improve the four skills of students.

© Daisuke lzumi
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[Given the status quo, I create the style... J

https://nativecamp.net/blog/20230111-make A

My model of an English class [Framing]
CCP CELTA
[Methodology]
CLIL (Content and
Language

integrated teaching)
+

Speaking instruction

[Task]
Parliamentary

debate A
© Daisuke lzumi ﬂ%
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CELTA

CELTA is a Certificate in English Language Teaching issued
by the University of Cambridge to teach English to non-
native speakers of English. This certification is required to
teach English overseas.

Uniqueness:

1) Meaning, Form, Pronunciation

2) Concept Cheking Quesitons

3)Language focus (feedback, expected mistakes etc.)

© Daisuke Izumi

Concept checking questions

(e.g.,) [target language] She’s been to Hungary.
(X€) Do you understand it? / Are you OK?

past
(1) Are we talking about the past, present, or future?
(2)Do we know exactly when she went? No

No

(3)Do we know how many times she went?

(4) Is she there now? No
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- CLIL

CLILIE. Content and Language Integrated Leaming DEEFRTT,

HRBBE YT — Y ORA(content) DFE & 4 EFE(language) DF B Z A ELE I FE
(158) OMiFT. BEATIE. UL $2Wd "TWASERGETYE, cLTHLE
NEELDO2HDET,

FCRFELELT, AHOF-TPHRME M (55 . B #2. B 4
B, RERE) EEIPBRELLEESERNSGD £,

aumimﬁﬁi %EWE@mmmwﬂﬁEié%%% %¥%®M%¢%31$»

%%%wﬁ({E(culture)Eﬁ% L\tﬂﬁﬁfUE(lnterculture)G)E“&’Ezm@b AEICHBEE i%a"(
ik Dl

CLIL BBHEMEM TEX

J-CLIL (2022) https://www.j-clil.com/clil
© Daisuke Izumi

Context

Figurel

Context

Cognmon

IXajuo)d

Contexf

Figure 1: The 4C+1 Conceptual Framework
for CLIL (Coyle, Hood, and Marsh, 2010)

Its aim 1s to provide students with an authentic
language learning experience, develop their
language skills through the use of the target
language 1n content-based activities, and help
them acquire proficiency in subject matters.
(Coyle, Hood, &Marsh, 2020);

TOEMIE, £/ED. F—FoTa v I i
EEMHEZTAVNT, RBICEDVWEEET
target language £ Fi9 45 Z & TEiERE

é‘ﬁlli L, ZHOBEREZHIIDOITSED

Context

Cogmtnon

Context

Contexr

Figure 1: The 4C+1 Conceptual Framework
for CLIL (Coyle, Hood, and Marsh, 2010)

4Cs: Content, Cognition, Communicaiton, Culture

© Daisuke lzumi
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Drawbacks in Japanese educational context

CELTA

v For English as a second language (ESL) -- In principle,
All in English

v" No idea of translanguaging.

v' The purpose is to improve the 4 skills (Practical
English use), etc. Presumably, not be consistent with
the university entrance examination in Japan.

v Too much focus on content understanding and instruction
rather than language instruction (Llinares, Morton & Whittaker, 2012)

CLIL ¥ Too much emphasis on activities and use of Japanese
v" Unclear about language growth (other than vocabulary and
motivation) after activities (e.g., presentations) j\%
©ba i —
D
Language Content e

CELTA advantage drawback

CLIL drawback advantage

O Spada, Jessop, Tomita, Suzuki & Valeo (2014)
The combination of form- and meaning-focused
instruction can enhance the efficacy of L2 instruction.

i.e.,)

Can CELTA and CLIL complement each

other more effectively for content-oriented and

more focused language learning?

© Daisuke lzumi
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Are there any tasks that can be integrated
with the language aspect of content learning
in CLIL ?

AL [ s
BN IR PR - BEER
How about
the parliamentary

debate?

N

© Daisuke lzumi
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HEWBICH LT, WILT D5 s 5T A N—X—RALH, &
RamEBRICHRIE T A7-DICERT DT & (i, #5453, 2009)

MKAXRDERIRGTIE, [TAR—F=HFE2H/WIT2] LOEDERELHD LI
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1) Debates conducted in secondary schools

as of 2023
wes se dw o s
Japan prepared HEnDA
impromptu PDA HPDU
World both WSDC

% Kawano(2021)

2 ) Difference between PDA and HEnDA %

Style Prep time | Speech
Time

impromptu 15 min 20r3 min

Question
time

HEnDA prepared 4 1year 3or4 min

Kawano(2021)
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OAclan and Aziz (2015):

(1) Debate is an ideal teaching tool for Communicative Language
Teaching (CLT). This is because CLT is a teaching style that takes
into account learner-centred, collaborative, interactive, holistic,
task-based, etc.

(2) The parliamentary debate turned out to be developing English
communication skills better than the prepared debate due to its
focus which is more on communication rather than on
argumentation.

OScott (2008):

Debate learning can provide an environment in which learners
can move from being mere recipients of knowledge to active
participants in the learning process.

© Daisuke lzumi

Parliamentary debate is a public speech- )
style debate in which teams are divided L‘%%
into affirmative and negative teams on a

single issue, with each team trying to

persuade a third party. Issues can range

from social, political, ethical,

environmental and international issues.

After the issues have been announced,

the debate begins after a short

preparation time of 15-30 minutes. The

debaters cannot choose for themselves

whether to be on the affirmative or

negative team and may have to consider

different points of view from their own. (PDA, 2021)

© Daisuke lzumi
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OSulaiman, Fauziah, Wan Amin & Nur Amiruddin (2008):
( Skills acquired through debating )

(D Communication skills (2 Confidence
3 Research skills @ Critical thinking
OPDA (2022) ax PUX mm
)X L 2

{2 %) FEN
A DR EZBN
AT FEDI—- BokoiiK
RIENEES [ UV 5&>
F—=LI=2. 2h
£4hH BL\PhH
=L ES)
EEBYL ARt
LW . 1—E7 Eiz
EBRISH =58 8§95 4 7)

© Daisuke lzumi

P/ Debate Rules

(1) Outline

Given a topic, the affirmative (Government) and negative (Opposition) sides give a speech to
persuade a judge. They cannot choose which side they take, and a host will assign it. The judge
decides on a winner, who makes more persuasive arguments, based on matter and manner as in (8)

below.

(2) The number of debaters

3 debaters on each side, 6 debaters in total. See their individual responsibilities in Figure 1.

(3) Preparation time

15 minutes A

-34-



(2) The number of debaters A

3 debaters on each side, 6 debaters in total. See their individual responsibilities in Figure 1.

(3) Preparation time

15 minutes

(4) Speech order and time
The order and time of speeches are shown as Figure 1. The speech time lasts either 3 or 2 minutes.
However, speakers may finish their speeches 30 seconds before or after a given time. A judge gives
one knock 30 seconds before the time limit, two knocks right at the limit, and keeps knocking 30
seconds after the limit. (For example, if it is a 3 minutes speech, one knock at 2’307, two knocks at
3’007, and keeps knocking after 3°30.)
Debaters do not have preparation time between the speeches. As soon as a judge calls on, they

may move to the speech floor.

Affirmative Negative ﬁ
(government) (Oppositon)
-
Refutation+ 3min
The 1st argument The 1st argument )
Refutation Two refutations
+reconstruction + reconstruction 3min
+the 2" argument +the 2" argument y
Refutation :
+ Comparison < Comparlson 2min
+ Summarization + Summarization

-35-



Adaptability to learning at CELTA/CLIL

v’ can deepen their thinking and express themselves,
given what they have learned in classroom.

v  works cooperatively with peers and engage in
activities through discussions.

Parliamentary v always has the opportunity to speak /write /listen

debate to other / read in English.
v' enables students to learn the structure of speech
(e.g., AREA).
9 v enables students to paraphrase, or summarize the
U/.%% opinions of others in English.

& N
Classroom

practice

(& /
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[What are important in CCP(1) }

(1) Fluency comes first, and then accuracy the

next.

(2) Speaking-based

(in pairs, feedback (language & contents)

(3) Translanguaging

(RAVEREIXEFDH THEBEIR, —EBTIEIEERED

BENER)

© Daisuke Izumi

%
{

[What are important in CCP(2) }

[A large amount of input]

O vocabulary building :
@ J@h % 1 0 @ Reading atricles
O sentence structure (incl. grammar)
O Enpressions and collocation
O Non-verbal communication
channel DEf#
O Recognition of sound
(comprehensible pronunciation )
(e.g., Derwing & Munro (1997),
Saito & Saito (2016) %)
O Leaning current issues
O paragraph structures
(AREA, NLC,
mechanism & impact)
O Logical English Reading
(Kawano,2023) D memorizing
sentences

t Appropriate output ]

61 minute speech (AREA, grammar)
O Logical English Reading
(Kawano,2023) Chorus reading
— essay writing
O Why-Because
O Negotiation
O Telephone
OolIcu
O Debating ( at least once a week )

- 2-3TERIFBIERT
- corrective feedbacks (on the spot)

@mpared to Riddell (2014))

© Daisuke lzumi




/ Adapting the entrance exams

Developing English proficiency

C

large amount of mput]

lear goal :

Debating

L Appropriate output ]

R ORNELO
@ EFHHEDSH: -

EHEEERE OUER)

O 5&; ERIPaAy— 3y

O Non-verbal communication
channel D7

O &ED2H (comprehensible
pronunciation )

(e.g., Derwing & Munro (1997),
Saito & Saito (2016) %)

O KEMEDIBE FiFE, v M)
O EX DB DIERE

(AREA, NLC,

mechanism & impact)
O Logical English Reading

\f%?,zozs)wa)ﬁiﬂ’é‘ﬂs & /

e

[

61 minute speech (AREA, 3%)

K(Riddell (2014) £ RF 35°)

O Logical Engllsh Reading

(GU%,2023) DEHR-Tv A FA T4 5
O Why-Because
O Negotiation
O Telephone
OlICu &
O Debating (Judge#: L Ti# 1 B k)

- 2-3TERIBUERT
- Corrective feedback (on the spot)

© Daisuke lzumi

N

Adapting the entrance exams

Developing English proficiency

C

lear goal :

Debating

L Appropriate output J

[A large amount of input]

O vocabulary building :
@ ¥BN £ 1 0 @ Reading atricles
O sentence structure (incl. grammar)
O Enpressions and collocation
O Non-verbal communication
channel OIEf#
O Recognition of sound
(comprehensible pronunciation )
(e.g., Derwing & Munro (1997),
Saito & Saito (2016) %)
O Leaning current issues
O paragraph structures
(AREA, NLC,
mechanism & impact)
O Logical English Reading

o sentences

C

Kawano,2023)A M memorizin

- R]w

\ (Compared to Riddell (2014))

-38 -
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1 minute speech (AREA, grammar)
Logical English Reading
(Kawano,2023) Chorus reading
— essay writing
O Why-Because
O Negotiation
O Telephone
OolIcu
O Debating ( at least once a week )

- 2-3TEFIERT
- corrective feedbacks (on the spot)

S [|W

VNS
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[ What are important in CCP(2) J

ER2EDEGESE (Teams)
(51) “Homework should be banned.”
(2) TeamsTH INT=ZFBEZ10EHEHEE L. teams~ikig
(3) HEFEANT-EXEF., [BESAL ITAAL.,

BZaa. TNzVE—Ta4 VT, Vv ko—( Y
- TETO

[REEC]
(1) PATLEHEEZ1EMT2H, I{E. S3EH,
(2) EFEBREXORERE (EiEHE30150)

[Reading] @i%
(1) TEXHMEGRESE., KRFEAARBE. IELTSEH ’

© Daisuke lzumi

[& &)
(1)

.

Classroom context

U English Communication I, 11

] Students' English level: CEFR A2-C1
(basically B1 above)

U Credit: 4 lessons per week

(] The number of the Students: 25-43 @;ﬁ%
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58Iz

EEd English Communication II
[ 7 % X k] Cambridge Experience 2 (Cambridge University Press)

©Cambridge University Press

[Teaching plan (1)}

(1) Lead-in
- picture telling (e.g., TBLT, Pros/Cons)
- why-because / telephone / negotiation
(2) Listening
(1) (grasping the gist) : Scanning — Pair talk
(2) (finding the detailed information): skimming
(3) Reading (Aim: checking the answers )
(4 ) Translation/grammar etc, if necessary.
(5) Debate (making argumentations) : pair talk
(Ads & Das)

¥
P
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Debate Sheet
ST " [Leader of the Opposition (LO)| (F&H 1 HH)

RE—F>—pk #1% Hello everyone.
FEMOS IR We believe that

1 HE)

HEHRA 2 1 ADORMR Let me rebut what the Government team said.

#45 Hello everyone. They said
HM Today's topic is t However
SEM We define that

Therefore,

HEARAS 2 FOMOMIE  We have two points.
BEARA >+ 1 OAM The Lst point is |
HERA >~ 20OHM  The 2nd point LSl

BFERA D FOWMOMEE Next, let me explain our points. We have two points
BERALA 2 F 1 DEM  The st point is |
FEHA 2+ 2OEM  The 2nd point is|

HWERS 1 OB I will explain the 1st point

BFERA U F 1 OBB I will explain the 1st point
We believe that

We believe that

# Therefore, =
#bHYDHF Thank you

#28 Therefore,
#HYDHF Thank you

To connect to a debate task

Mainly, utilizing pair works.
No group works (more than 3 students)

(Reason)
To secure the number of utterances

© Daisuke lzumi
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In my classroom

Make pairs [ different students have different information, ]
Student (A): Look at the blackboard.

Student (B): Head down.

Student (A): Head down.

Student (B): Look at the blackboard.

Negotiation (4 min)

-42 -



Debate Practice

= 1 minute speech practice =

© Daisuke lzumi

Preparation
3 min

© Daisuke lzumi
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(1) A’s speech
(2) B’s speech
(3) Peer Feedback

%

© Daisuke lzumi

Debateﬁﬁ'

=1A1DARE—F




Preparation
3 min

© Daisuke lzumi

(1) A’s speech
(2) B’s speech
(3) C’s speech
(4)A (5)B (6)C

|||||||||||||



[Teaching Plan(2). Consolidation/Extention}

[Objective]

In-depth exploration of the topics in each
section of the textbook. Activities to make
students use expressions and opinions in
the textbook + deepening the content.

[Teaching Plan(2). Consolidation/Extention}

(1) Watch videos (TED-Ed, BBC, etc.),

pair talk in English (Pros &Cons) [3 min].
(2) Reflection in Japanese. “speak logically” [2 min].
(3) Reading (newspaper article, also in Japanese)
(4) Read the English article, look for pros and

cons opinions, and think about your opinions.
(5) Debate (making arguments) : pair talk / PDA
(6) Teacher’s teedback ﬁ%ﬁ%

P

DDDDD ke lzumi
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‘Teaching plan (3): Basic CCP |

(1) Practice presenting opinions at *AREA and *CCF
(e.g.) "Homework should be banned."
(2) Read aloud from the textbook.
(including checking the meaning of each phrase)
(3) Have students work in pairs to formulate opinions in favor and
against the textbook's theme in Japanese.
(4) Students present their opinions in Japanese and share them
with the class. (*Students who can convert into English will try to do so.)

(5)
(6)

against the model.

© Daisuke lzumi

(7) Have students write their opinions in English, either for or

N

Z2LRAR—b
# RESRESNDAN — W BHTEHE
<TVL D
Government DA Opposition DFA

0~1% : REDIGERR L EROVRTE
159~45 : #ATTATT7EMT (%)

v ¥ 18
(%)
~T9:7
7 y:2 +%
5 FEED o
: & F1o
Havha) || Mo: 2
OF 18, | FI%)
F1, 20 HRERA >} : 2
) DT D

%1 REOHIBOSHT
72 REICRTSBHE PO, TATF7ERNRICHITT

BGEE -

KAV MED :

RAV 4D :

-47 -

VA VA=Y (BY)
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¥ RENERINIMC, AC—FTHEFLEDTEBEELL),
<TVABRMOENWS BE>

Government DFA Opposition DFE
0~1% : BREDIGEEM & ERORE 0~1%; : MEDIERM L EROTE
15~45 : FATTATT L MT (%) TTAFT

it (%)

AR~TH TATTERE, BELAS
T5~85 : 2 >0RAHETHEBNHTD
843~15% : #ATAL—F#{ED

PM: E&, HEXA Y F1OAY—FER
MG: HERA >V F2OBE (LEERA 2 F
T8, RKROVI¥)

PMR: HERA Vb 1, 2088, FERA |
DT, RROFIE, $ROTFE

T8, KROR¥)

MO: HERA >~ +2DHEE (L HEXRA > PO
T8, RROFI¥)

LOR: HERA U+ 1, 2 OEAE, HERA Vb
OFB, KROV¥E, 250F8R

#1 REDHIEDSH
%2 REICRT /L PO, TA T 7 EHMRIC T

FALZIZERILN
#4 > 4D : Freedom of choice

#4 v +4@ : Cost




(IRDFEE XL THLD) :mE [Tabaco should be banned.]

1) AREA: Assertion, Reason, , Assertion
CCF: Conclusion Comes First.

e.g) We are happy to propose this motion.

This is because smoking is bad for our health.

For example, if people smoke for several years,
the risk of cancer or high blood pressure etc.
should be higher.

For this reason, we agree with this motion.

(see :AEF, 2021)

© Daisuke lzumi

37z

This House (TH) abolishes homework.

= F I {RELE
EEODEEEDOEE (BEDE)

=IY=F::| BENESE
.
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Evaluation

1) Performance test (once a semester)

2 ) In-classroom evaluation (On the spot)

3) Essay writing = teams / handwriting
(focusing on the understandaing of target
language as well as the contents)

4) TELTSZ paper test (reading / listening)

© Daisuke lzumi
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Result
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(Research Questions)

(1) Will CCP-type classes lead to improvement
in 4 skills and S domains of students?

(2) Can CCP-type classes improve students’
motivation to learn in order to improve the four
skills and 5 domains?

A\
© Daisuke lzumi

Participants

O 2nd and 3rd year students at a public school
in the west side of Japan

O Their English proficiency level:
CEFR B1 ~ C1 above

Method

O Questionnaire
O used 7 scale likert-style )
(e.g., 1: very agree, 7 : very disagree) _i_

© Daisuke lzumi
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(RQ1)
It may have played a role in the improvement of the four
skills, including essay writing, interpersonal listening
skills, and speech skills.

OEIKEN results (n=43)

Number(s)

1st Grade the 1st test
passed

© Daisuke lzumi

Mean
1 [2E8BF « ~— F & L T. WMERANICIHDMM A D = &S AT X D L SIS 2k > foo
2 |ZEBBOO X T — N IAHGHAMBIT 2 D . D < A o o AR U A, 2.53]
3 |ZEBECTOOTFT < — R L < T, WAL TIZMER S W S T UND, 5.1
a4 |ANTTUH 4 & Pl S RIAAST N D L SIS hE > o 3.4
S5 |ZEFEDFETHE DS FE < k> F=a 3.35
6 |ZEBBD U X =2 H AR < %p > Foa [5.05)
7 | IC ST D EEWE A BEA T. S /RS E T D L SIS > . [ 3.1 ]
8 |[MMFICMREIER DS VoA 31X+ &{E > TRESHWATDUNT=, 3.38
i ZERB OBEB D BRAMAHS =S > T=. 3.35
10 (ZERE 4 S I BF (S, NIRIGF AWM R CTAEF = & H% < 78 > Foo 3.58
11 [HEFUFIISHD WA W R D> = = AT E D L D=2 > I 2.75
12 |2EB@E L WITEF —= = A EhH" > 7=, 3.05
13 |2EW BB D FI A EHS > 7= 3.03
14 [MEFDMRBE L >H UBIX = 5 SMch LT U X =>2% L7,
15 |FEBERIS N> > TIHI T, FAAMLL IS5 £ TX /=, 3.65
16 |ZERBDOIRBEAHE L < 78 - 7=.o - X
17 |ZEBBED A > kR — - = X2 U X L% REMR L T SERE L 7=. 2.93
18 (BEFMNPIIS BHIEINZ © CTRERBE A RE T S5 255 L 7=. 2.33
19 |45 85t oD BE BE BUER 0D SABL A _EAHS > F=. 3.53
20 |ZEEE I AR U AN EABE L. WA TT o fo. 3
21 |BSFWEANEN(CSUSGK A 3 o Jo . 2.7
22 [MEFICEAS DM AEIRER L S & MSTXNLEE Ze & % REIME L < SEES L 7=, =3
23 |ZEFBEEEE I = &= HE L < %8 > . 2.75
24 [AAF DR R AEBN X Ze A . HEHIAYISH R | AR T X 7=, 2.78
25 [MAFICTIER L D & 2 x R F v — Rt o 185 > 7=, 2.65
26 |AEBOD VU X = > 2D RAELHS EHS > T=o 3.35
27 |2 T v A T A T S BHRAGIE S S, =3
28 | AWML L TR D> = & AT XD L S5 I=% > 7= 2.7
29 MEAFHERAR T X D FETE A L L S & OahUF /=, 2.3
30 ISy DF 2 HLATT R /=S JIRIBERE T « ~<— bk % X 7= U, 3.03
31 [AEBKD VU —F 1 2 (FEIMT X FD) DANEAS EHS > /=, 3.58
32 |55 4 ~— k3 4 IEHELE RN A (S (P IF O DR SR T D .,
33 | o7 (Rt L < 7D D> T=e 4.18
B4 [T oA S AT a I ERIND £ D (= o P (AR T 0> ABBCER T
35 |2ERE A A5 I PR AS DU T, 2.93
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Mean
1 |[ZEREFT 0 <~— & L T, MRS A RN D = S AT E D L SIS > Foa
2 BERB D R E— S AR 7 D DS E L I o>/ 7=, 2.3
3 BERE T T a4 R — UM L < T, @SR TR OS5 TS, 5.1
a AN THE 2 & ARV AHASTE D XK 5078 > 7= 3.4
S ZERBDFETEAHS DS FE < 78 > 7= 3.35
6 |ZERBD YV R = DA < 78 > T=. 3.05
7 BN I(CS 3 SR CWMM A BEA T, F S 7RIS 3 D XK S5 S8 > 7=o 3.1
8 MMFICTMRAEIER DS, YA X A TREEST WA D U7, 3.38
O |ZERB DOARNERN D ERAMAS EHS > 7=.a 3.35
10 |[ZERBE A RE I IS MIRWGEMNM R TRES & & Hh 7 < 7o > 7= 3.58
11 |[HEHIAVISHDDWR A M R D T AT E D LK DS > 7. 2.75
12 |ZEBEPWWITEF < — = A EA o 7=,
13 |Z2EMRR D IIHS EHS > 7= 3.03
14 (MEAF DM A L > H VBN S5 &2MWeh L TYU R =27 % L 7=, 2.03 =
1S |FERRIS N> > TIFIHA T, FAALL EIZ S5 E < T XE /=, 3.65 . . .
16 |ZEaBOIBREHME L < %5 > 7= 3.13 B . motivation
17 |ZEBB D A > A — S m XN ) X LR L TSERE L 7=, 2.93 .. .
18 [BEANPS (S BHISZ € CEEEBEBE T S 285 L . 3 ﬁ : p05|t|ve
19 (4SRN oD M RE BUER 0D SR EL S EAHS > 7=o 3.53
20 |ZEREIH RV /SN AP L. R ETT o /e 3
21 |BFWEANSN (UK A 31 o /o . 2.7
22 [MAFICTERA SO AIERR XK 5 S MSTCMLER 70 & 2 B L TSERS L 7= 2.53
23 |ZERBERE T T & H L < 78 > 7=o 2.7 5
24 M F DM R BN X ZeoH HENIAYISH R | SZEE T X /=, 2.78
25 [MEAFITIER L D & P x X F v — X EE > 7= 2.65
26 (AR VU R = 1r XD RAELHS EHS o T=o 3.35
27 |ZEBB DX 2 A T AT IS HIRAVIE S Toe 2.23
28 "W AL TR R D> T AT X D X ST 78 - 7=a 2.7
29 |[MEAFHHRME T X S FTETH A L 2 S5 & /0hSUF 7=,
30 |FASSDTFEHLATER/IZ S, JYRKBERE T a4 ~<— F & X F 7=, 3.03
31 (MEBRD V) — F 0 2 (FEIMT R b)) DAEA EHS o T, 3.58
32 |TFa ~<~— FIFAFERBREZHRA)ICHIIIFTE SO E TS D,
33 | o/ (TRt < 7 H > T=e 4.18
B4 |t A T AT a4 TEIBAENRND X DS D I (DEAR N T DR T 3.08
35 [ZEFEEES I EIEATD U=, . )
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Mean
1 |[ZE88 7 « ~— F & L T, WMERAYICIDWME R D = AT R D L SISl > I, 1.95
2 BERB O A N o AN T D) D E L T o /R e, 2.3
3 BERE TTOD T o S — R L < T, @SERAE TR - 0 S T UNDS 5.1
a AN THRE 2 & IRV AHAST N D XK S0 78 > 7= 3.4
5 BERBDFETHEAHY DS FE < 7o > T=o 3.35
6 |ZERBRD Y R = AR < o o T=. 3.05
7 BN I(CST 9 DS RECWM A BEA T, BF S 7=RI5 4% 3 D XK S5 S8 > 7=o 3.1
8 |[MF IR AR DHFIS Yo a2 Al > TREST WA D U=, 3.38
9 ZERB OB D RAM A S > 7=, 3.35
10 |ZERE A AE I IS, MR A MR CTREI & & h 7 < 768 > 7=o 3.58
11 |[HE¥UAVISHDWR A 3 R D " AT E D K SIS o Toe 2.75
12 |2EFBEP WIS EF < — = A EhHS> 7=, 3.05
13 |ZEMRBR D IIHS EHS > 7= 3.03
14 [MEAF DR Z L > H OB = 5 &EMep LTV R =24 L7=. 2.03
1S |FEERIS N> - T T, TFARLL B S E < TX /=, 3.65
16 |ZERBEDOIRFEHRE L < 7ot > T=. 3.13
17 |ZEBBEID A >~ FF— S m N2 U X LR L TSERS L 7=, 2.93
18 |BFMIPICBTIINZ T TEERR 85T 5 &85 H L 7= 2.33
19 |45 sk o> HE RS BUBR 0> AL A _EHS > S GC=)
20 |ZEREDAH R VN B L. WA TT o /e 3
21 |BFWEANEN (UK A 3 o Jo . 2.7
22 (MAFICT RSSO AR X S ZMSTX W RE 7 & 24 IR L T SERE L 7=. 2.53
23 |ZEMBEERE T S AL < Ze o T 2.75
24 A F DR BN X ZeoHS . HENIAYIS N R | AR T X /oo 2.78 = =]
25 [MAFUITIRm R L D & P x X F v — Rt A (8 > 7=, 2.65 =%LE I
26 [MUBRO> U = = > 27 o> AL A LSS > P A -
27 |ZEBB DO X Az A T A T e TS ZHIRAVIE S5 Toe 2.23
28 "W A I L TR R D & AT X D X S - 7=, 2.7
29 |[MEAFHHERME T X DS FTETH A L I S5 & /0ahS U F /=, 2.3
30 |FIS55DF & HLAT R /oS JYKBERE T 04 ~=— F & X 7= U, 3.03
31 [EEROD U — 5 1 2 (FEIMT R B D AELAT EHS S Fo. =3
32 | a4 <— FIFAIHBEEZIHRAVICPIIT O DS R R TH DS, 2.43
33 | S /ol Bt L < A H > . a.18
B4 | vt A T AT S TEEIRAE NN D L DS e o e (DEAR N> O R T 3.08
35 |ZERE ARSI RAMBA DU, 2.93

-52-

© Daisuke lzumi



(RQ2)

It has a positive effect on development of students’
motivation to learn English, to some extent. However, it
is not sure about the extent to which it motivates

students to do it.

© Daisuke lzumi

Summary
1) CCP style :

Effective for the comprehensive development of
the 4 skills and 5 domains.

[Limitation]

More systematization 1s needed to build a foundation for
home study and its tasks up to learning in the classroom.
Plus, we have to consider more about how to evaluate

and how to give feedbacks.

© Daisuke lzumi
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Summary

(2) Balance is important.

- English education 1n Japan 1s often derided as a
"clock pendulum."

- Keep considering the balance between practicing
Communicative approach and PPP (Presentation-
Practice-Production), or sometimes translation.

- ICT 1s important, but not always necessary.

© Daisuke lzumi

Summary

(3) Hope that many English teachers become
interested in CELTA, CLIL, or
Parliamentary Debate.

The field will be further deepened if they practice it in
their own schools and share their practices that match the
characteristics of each school.

© Daisuke lzumi
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